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Pupil premium strategy statement – Ashbrook Junior 
School 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 168 

Proportion (%) of pupil premium eligible pupils 29.2% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2024/2025 

2025/2026 

2026/2027 

Date this statement was published December 2025 

Date on which it will be reviewed December 2026 

Statement authorised by Heather Tarrant 

Pupil premium lead Siobhan Dell 

Governor / Trustee lead Geoff Peel 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £84,840 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£84,840 
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Mission: Ashbrook is a place for everyone: everyone belongs, everyone is valued, and 

everyone achieves. 

 

Vision: At Ashbrook Junior School, we nurture ambitious, compassionate, and confident 

learners who are ready to make a positive difference in their community and the wider 

world. 

We believe that confident children are successful learners. Opportunities to build confi-
dence are woven throughout our knowledge-led curriculum, where every success—big or 
small—is celebrated. Through engaging learning experiences, we inspire a love of learn-
ing and support each child to develop their knowledge, skills, and ambitions for the fu-
ture. 

We aspire for all our pupils to leave Ashbrook as independent, knowledgeable, and re-
sponsible citizens of Borrowash, Derbyshire, and beyond—ready to embrace new chal-
lenges and contribute positively to society. 

 

School Values: 

Respect 

Responsibility 

Creativity 

Kindness 

Aspiration 

Equity 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Ashbrook Junior School, a key part of our vision statement is that: ‘Ashbrook is a 

place for all: everyone belongs; everyone is valued; and everyone achieves’. One of 

our six, key values which run as ‘golden threads’ through everything at Ashbrook is 

equity. We believe that all children, irrespective of their background or of any other 

challenges they may face during their time with us, should have the opportunity to 

make good progress and achieve highly across the curriculum.  

The equality of opportunity is also extended to our Personal Development and 

Enrichment offer where we feel that equity in all opportunities is essential. We work to 

ensure that there are no barriers to these opportunities and that there is consideration 

made to support children to have access to opportunities they wouldn’t otherwise be 

able to have.  

Our approach to both opportunities to succeed through our curriculum and through 

personal development are child centred and grounded by the principles of fairness. 

Oracy is a key focus for the school and we aim for children to develop the confidence 

to leave us being able to speak with confidence in a variety of settings. Children’s 

views are collected and form the basis of decisions made. There are a number of 

leadership opportunities on offer for pupils.  

Assumptions around disadvantage are not made at Ashbrook Junior School. Instead, 

support is offered according to robust assessment. High quality teaching is the centre 

of our approach and there is a clear focus on the needs of disadvantaged pupils within 

all lessons. All teachers take responsibility for this provision, including making sure that 

appropriate challenge and support is available in all lessons; interventions are 

appropriate, timely and reviewed regularly; and opportunities are for all so that no child 

is disadvantaged. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Reading Attainment 

Attainment on entry to our school for all year groups shows a significant 
gap between attainment in Reading of disadvantaged pupils compared to 
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their peers. In some year groups there is a gap of 40% on entry. This is 
also shown by a gap in Reading Fluency data. 

2 Attendance 

Attendance records show that the majority of children at Ashbrook Junior 
School with persistent absence or at risk of persistent absence are 
disadvantaged. Work is being undertaken with each of these children and 
families to support children to attend school more regularly. 

3 Pastoral need 

The wellbeing of pupils (as measured by Leuven Scale data on entry and 
termly, observations and discussions with children) shows that the 
wellbeing of disadvantaged children is (on average) lower than their 
peers. Interventions to support these pupils are ongoing. 

4 Writing Attainment 

There is a significant gap in Writing attainment data for disadvantaged 
pupils compared to their peers. It is apparent from both Reading 
assessment data, spoken English and from writing assessment that 
some disadvantaged pupils have a more limited vocabulary range 
compared to their peers. 

5 Enrichment 

Our pupil voice shows that disadvantaged pupils have less opportunities 
to develop their cultural capital, including social awareness and 
confidence in speaking publicly and expressing themselves fully is limited 
on entry to our school. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1) The gap between disadvantaged 
children and their peers in Reading 
attainment will be narrowed with more 
disadvantaged children achieving the 
expected standard. 

More disadvantaged pupils will achieve 
the expected standard for each year 
group in Reading. This will enable the 
gap between disadvantaged children and 
their peers to narrow and for all children 
to be able to appropriately access written 
curriculum content. 

2) Numbers of children with persistent 
absence and those who are at risk of 
persistent absence will reduce, particularly 
disadvantaged pupils. 

Children with persistent absence or at 
risk of persistent absence will be 
supported to attend school more 
regularly. A clearer understanding of 
barriers to school attendance will be 
made with an appropriate approach used 
to meet the needs of all children. 

3) Children will be appropriately supported 
and action taken so that the wellbeing of all 

Children will be supported in school and 
alongside other agencies if needed so 
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children (and in particular disadvantaged 
pupils) improves. 

that the wellbeing of disadvantaged 
pupils improves. Data such as the 
Leuven scale data, observations and 
pupil voice will show that wellbeing has 
improved for disadvantaged pupils so that 
it is in line with their peer group. 

4) Disadvantaged pupils will make greater 
progress in Writing so that they can write 
with confidence and Writing attainment 
data improves so that disadvantage pupils’ 
writing is in line with their peer group. 

Children will receive targeted support 
within lessons and as part of 
interventions so that they are able to 
make progress to the expected standard 
or higher. Teachers will have the skills to 
support children to make greater 
progress with bespoke plans. 

5) Disadvantaged pupils will experience a 
wide range of enrichment opportunities so 
as to improve their vocabulary and cultural 
capital. Oracy will be a clear focus so that 
children are able to articulate themselves 
in front of a range of audiences. 

A broad enrichment programme will be 
established and appropriately tracked to 
ensure all disadvantaged pupils receive 
appropriate provision. Oracy will be 
central to the curriculum and appropriate 
CPD will be provided so that teachers are 
able to support with the development of 
vocabulary and oracy. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £37,300 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Quality first teaching is 
a priority and 
significant CPD is 
provided to ensure 
high quality teaching 
approaches of reading, 
writing and language 
development. 

This will be achieved 
through: 

-CPD and resources 
for teaching and 

Supporting the attainment of 
disadvantaged pupils - GOV.UK 

Stresses the significance of high 
quality teaching being especially 
important for pupils from 
disadvantaged backgrounds. 

 

Improving the impact of teachers on 
pupil achievement in the UK – interim 
findings - The Sutton Trust Research 
completed by the Sutton Trust states  
s “The effects of high-quality teaching 

1, 4 

https://www.gov.uk/government/publications/supporting-the-attainment-of-disadvantaged-pupils
https://www.gov.uk/government/publications/supporting-the-attainment-of-disadvantaged-pupils
https://www.suttontrust.com/our-research/improving-impact-teachers-pupil-achievement-uk-interim-findings/
https://www.suttontrust.com/our-research/improving-impact-teachers-pupil-achievement-uk-interim-findings/
https://www.suttontrust.com/our-research/improving-impact-teachers-pupil-achievement-uk-interim-findings/
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learning of writing and 
handwriting- CPD for 
letterjoin and the trial 
of the literacy tree 
scheme and Kaligo 
handwriting app 

-Widgit subscripton 

-CPD for staff on 
whole class reading 
strategies  

-CPD for staff on 
transcription, grammar 
and spelling 

-CPD and resources of 
oracy, communication 
and language 
development. 

-Employment of 
additional teacher to 
ensure high quality 
teaching of Year 5 
cohort (highest 
proportion of PP 
children) in small, 
single year-group 
classes. 

are especially significant for pupils 
from disadvantaged backgrounds: 
over a school year, these pupils gain 
1.5 years’ worth of learning with very 
effective teachers, compared with 0.5 
years with poorly performing 
teachers. In other words, for poor 
pupils the difference between a good 
teacher and a bad teacher is a whole 
year’s learning.” 

 

Oral language interventions | EEF 
There is strong evidence to suggest 
that oral language interventions, 
including dialogic activities such as 
high quality classroom discussion are 
inexpensive to implement with high 
quality classroom discussion. 

 

A key focus on the writing sequence 
and appropriate feedback in order to 
support children’s writing and for this 
support to be appropriate and timely 
will support targeted children within 
each class including disadvantaged 
pupils.  

Improving Literacy in Key Stage 2 | 
EEF 

Purchase of phonics 
scheme validated by 
the DFE and additional 
online resources to 
support children to 
catch up on phonics 
and support the 
development of 
reading fluency. 

This will be achieved 
through: 

-Purchase Monster 
Phonics to secure 
stronger phonics 
teaching 

-Parental workshops 
on phonics and 
reading strategies 

-Mentoring and 
coaching for staff on 
effective reading 
instruction. 

🚧 Phonics | EEF 

There is strong evidence that an 
appropriate synthetic phonics scheme 
can make a significant difference to 
the fluency of reading. Validated 
schemes have been checked to have 
impact and are approved by the DfE. 
EEF phonics toolkit guidance about 
synthetic phonics DfE validated 
phonics scheme. 

1, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://eef.dev/education-evidence/teaching-learning-toolkit/phonics
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High quality texts that 
support and enhance 
the curriculum. 

This will be achieved 
through 

-ELS subscription 

-Purchase of books 
from curriculum book 
spine 

-Purchase of additional 
phonically decodable 
books, including those 
aimed at older readers 
to ensure that books 
are appropriately  

CLPE Choosing and Using Texts.pdf 

Using books that are appropriately 
matched to a child’s stage of phonics 
can support their ability to learn to 
decode. Encouraging those children 
who have struggled with phonics at 
KS1 to continue to read and to 1 5 
matched to the needs of children. 
develop their fluency as they join KS2 
is important to support their 
development and access to the 

curriculum.  🚧 Phonics | EEF 

 

 

 

1 

Reading for pleasure 
practice is effective 
and supports learners 
to become confident, 
fluent readers. 

This will be achieved 
through: 

-Partnership with 
UKLA/OU and RfP 
community. 

-Reading lead CPD for 
staff 

-Teaching staff 
commitment to RfP 
offer. 

DfE states: ‘Reading enjoyment has 
been reported as more important for 
children’s educational success than 
their family’s socio-economic status’ 
(2022) reading_for_pleasure.pdf 

1 

Provide CPD to 
support teachers and 
TAs in their 
understanding of how 
to support the 
development of 
Reading Fluency 

There are a number of techniques 
which can be used to support the 
teaching of reading fluency. Investing 
in CPD for teachers and TAs will 
allow these techniques to be used 
across the school and benefit all 
children. Fluency | EEF 

1 

Embedding the 
teaching of and 
opportunities for oracy 
across the school 
curriculum. These can 
support pupils to 
articulate key ideas, 
consolidate 
understanding and 
extend vocabulary. We 
will purchase 
resources and fund 

There is a strong evidence base that 
suggests oral language interventions, 
including activities such as 
highquality classroom discussion, are 
inexpensive to implement with high 
impacts on reading: Oral language 
interventions | EEF 

5 

https://english.hias.hants.gov.uk/pluginfile.php/6196/mod_resource/content/0/CLPE%20Choosing%20and%20Using%20Texts.pdf
https://eef.dev/education-evidence/teaching-learning-toolkit/phonics
https://assets.publishing.service.gov.uk/media/5a7c18d540f0b61a825d66e9/reading_for_pleasure.pdf
https://educationendowmentfoundation.org.uk/reading-house/fluency
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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ongoing teacher 
training and release 
time 

Improve the quality of 
PSHE in order to 
support pupils 
wellbeing and cultural 
capital. This will be 
achieved through: 

 purchase of a new 
scheme (Kapow) for 
both PSHE and RHSE  

 CPD to ensure that 
staff members are 
confident in using this 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g., improved academic 
performance, attitudes, behaviour 
and relationships with peers): 
Improving Social and Emotional 
Learning in Primary Schools | EEF 

3 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £25,540 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Allocation of teaching 
assistants in class and 
for small group 
intervention support 

-employment of TA’s to 
carry out targeted 
intervention in class to 
‘keep up not catch up’ 

 

Additional capacity to support 
learning ensures that we are meeting 
the needs of the most vulnerable 
learners, and to ensure that targeted 
intervention can be provided to 
prevent missed or lost learning. 
Evidence from the EEF suggests that 
teaching assistants can provide a 
largely positive impact on learning 
outcomes, however, how the teaching 
assistant is deployed is key. The EEF 
also suggests that investing in 
professional development for 
teaching assistants to deliver 
intervention is a cost-effective 
approach to improving learner 
outcomes (eg Lexia).The research 
has also found that teachers and 
teaching assistants working together 
effectively can also lead to increased 
attainment. 

1,4 

Focused fluency 
support reading daily 
1-1 with children 

1:1 support with reading daily is 
proven to be an effective intervention 

1 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
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reading below 90 
words per minute of 
age-appropriate text.. 

strategy for Reading Fluency. 
Fluency | EEF 

Focused reading 
intervention supporting 
phonological 
awareness, fluency, 
automaticity, 
vocabulary 
comprehension 
through purchase of 
Lexia intervention 
application. 

Using digital technology which is 
bespoke to the needs of each child 
can enable adaptation to meet the 
needs of pupils more quickly and 
support their progress. Using Digital 
Technology to Improve Learning | 
EEF 

Lexia Reading Core5® | EEF 

1 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £22,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Personal development 
Accessing extra-
curricular opportunities 
and residential 
experiences 

Research suggests that there are 
enabling character traits which can 
improve educational attainment, 
engagement with school and 
attendance. A literature review for the 
Education Endowment Foundation 
and Cabinet Office found that: 

 • High self-efficacy, or self-belief, is 
associated with better performance, 
more persistence and greater interest 
in work; 

 • Highly motivated children (linked to 
tenacity) driven internally and not by 
extrinsic rewards show greater levels 
of persistence and achievement; 

 • Good self-control (or self-
regulation, the ability to delay 
gratification) is associated with 
greater attainment levels; and  

• Having good coping skills (part of 
being able to bounce back) is 
associated with greater well-being. 
Other studies have suggested that: • 
schools which develop character well 
help drive equity and social mobility 

3,5 

https://educationendowmentfoundation.org.uk/reading-house/fluency
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lexia


10 

for their pupils (DfE Character 
Education) 

Support for emotional 
health and wellbeing. 
This will be achieved 
through: 

 

 

-ELSA trained member 
of staff to deliver 
targeted support 

-Training of pupil 
wellbeing buddies 

-Employment of 
School counsellor 

-working with services 
such as compass 
mental health support 

-Employment of 
safeguarding and 
attendance officer 

Evidence suggests that children from 
disadvantaged backgrounds have, on 
average, weaker social and emotional 
learning skills at all ages than their 
more affluent peers. These skills are 
likely to influence a range of 
outcomes for pupils: lower social and 
emotional learning skills are linked 
with poorer mental health and lower 
academic attainment. 

 

Social and emotional learning 
interventions in education are shown 
to improve these skills and are 
therefore likely to support 
disadvantaged pupils to understand 
and engage in healthy relationships 
with peers and emotional self 
regulation, both of which may 
subsequently increase academic 
attainment. Social and emotional 
learning | EEF 

 

Supporting the attainment of 
disadvantaged pupils states schools 
that have strong social and emotional 
support strategies to help pupils in 
need of additional support, including 
through working with their families. 

 

Supporting the attainment of 
disadvantaged pupils states schools 
that have strong social and emotional 
support strategies to help pupils in 
need of additional support, including 
through working with their families 
Children with mental health problems 
have poorer academic attainment, 
greater school absences, and an 
increased risk of school exclusion 
compared to their mentally healthy 
peers Longer-term effects of school-
based counselling in UK primary 
schools | European Child & 
Adolescent Psychiatry 

3, 5 

 

Total budgeted cost: £84,840 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473976/DFE-RS411_Supporting_the_attainment_of_disadvantaged_pupils_-_briefing_for_school_leaders.pdf
https://link.springer.com/article/10.1007/s00787-021-01802-w
https://link.springer.com/article/10.1007/s00787-021-01802-w
https://link.springer.com/article/10.1007/s00787-021-01802-w
https://link.springer.com/article/10.1007/s00787-021-01802-w
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

The gap between disadvantaged children and their peers in Reading attainment will be 

narrowed with more disadvantaged children achieving the expected standard. 

The school is currently on track to meet this objective. There is a narrowing of the in-school 
gap between disadvantaged pupils and their non-disadvantaged peers in achieving the ex-
pected standard in Reading. 

A gap remains between disadvantaged pupils and the national average, and the percentage of 
disadvantaged pupils achieving EXS in Reading has declined slightly compared to the previous 
academic year. For these reasons, Reading continues to be a high-priority focus within the pu-
pil premium strategy. 

Key Stage 2 Reading SATs Results 2025: 

Group EXS GDS 

All pupils 
64% (75%) na-
tional 

— 

Disadvantaged 55% (63%) 22% 

Not disadvan-
taged 

65% 30% 

KS2 outcomes show that 55% of disadvantaged pupils achieved EXS, which is slightly below 

school-level averages and approaching national outcomes for disadvantaged pupils. While in-
school gaps remain small, the gap between disadvantaged pupils and non-disadvantaged pu-
pils nationally is widening, highlighting the need for continued targeted support and strategic 
intervention. As a result, this priority remains central to our Pupil Premium strategy. 

A recent QA from challenge partners recognised that ‘Leaders have strategically prioritised 
reading fluency for disadvantaged pupils from the start of Year 3, using clear assessment 
thresholds (90/120 words per minute) to identify need. Daily, systematic reading interventions 
delivered by teachers, TAs and volunteers have removed barriers to curriculum access. This 
proactive and consistent approach has led to noticeable improvements in fluency and has con-
tributed to a narrowing of the attainment gap in reading by Year 6.’ 

Reading Culture and Curriculum: There is a strong, whole-school commitment to developing 
reading. A carefully curated Reading Spine underpins the Reading, Writing and wider curricu-
lum, ensuring that high-quality texts drive vocabulary development, cultural capital and reading 
engagement. Investment in rich, age-appropriate literature significantly supported pupils’ enjoy-
ment of reading and increased reading for pleasure. 
Impact: Pupil voice surveys and classroom observations indicate improved reading engage-
ment across disadvantaged groups. 

CPD and Reading Pedagogy: Staff received ongoing CPD on, whole-class Reading 
structures, teaching of comprehension skills, reading fluency strategies. This CPD supported 



12 

greater consistency in teaching approaches and improved teacher confidence in addressing 
reading gaps. 

Phonics and Early Reading Catch-Up: Monster Phonics has been embedded as a catch-up 
programme in Year 3 for pupils who did not pass the phonics screening. Pupils have shown 
measurable progress in decoding and blending skills, evidenced by phonics screening 
reassessment and internal fluency benchmarks. 

Targeted Reading Intervention:  pupils with low reading fluency receive daily adult-led 
reading sessions, focusing on accuracy, prosody and speed. Internal fluency scores show 
accelerated progress for the majority of these pupils, contributing to improved comprehension 
confidence. 

Home Reading and Community Engagement: Reading at home was promoted through half-
termly Reading Rocks assemblies, celebrations of reading milestones, Structured home 
reading expectations. These initiatives have raised the profile of reading and increased home 
engagement for disadvantaged pupils. 

Next Steps 

To further close the gap between disadvantaged pupils and national expectations, the school 
will: 

• Strengthen teaching of reading fluency through additional CPD using research-led ap-
proaches. 

• Further develop vocabulary instruction, inference teaching and retention strategies, in-
cluding explicit teaching of tiered vocabulary. 

• Continue to target disadvantaged pupils not yet on track to achieve EXS, with bespoke 
support plans. 

• Expand home-learning opportunities for early reading, including phonics videos and 
parent workshops. 

• Enhance the structure and tracking of reading interventions through support from the 
English Hub and use of intervention Lexia. 

• Ensure pupils who fall behind in fluency or comprehension receive timely, structured in-
tervention with robust monitoring. 

 

 

Numbers of children with persistent absence and those who are at risk of persistent 

absence will reduce, particularly disadvantaged pupils. 

The school is currently on track to meet this objective. The total number of disadvantaged chil-
dren over the review period has reduced from 13 children in 2021/22 to 6 children in 
2024/25.Furthermore, of the 10 persistent absentees in 2022/23 (children which continue to be 
on school roll) only 2 of these children continue to be persistent absentees at the end of the re-
view period. 

High Attendance levels The school’s overall attendance remains high at 97% which is signifi-
cantly above the national average of 93% and local authority average of 95.8%. The high level 
of attendance indicates that the whole-school approach to promoting regular school attendance 
is effective. 
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Improved Attendance for Disadvantaged Pupils Disadvantaged pupil attendance has stead-
ily increased over the last 3 years with an increase of 2% across the cohort over the last 3 
years. An attendance gap continues between disadvantaged and non-disadvantaged pupils. 

Reduction in Persistent AbsenteesThe total number of disadvantaged children over the re-
view period has reduced from 13 children in 2021/22 to 6 children in 2024/25.Furthermore, of 
the 10 persistent absentees in 2022/23 (children which continue to be on school roll) only 2 of 
these children continue to be persistent absentees at the end of the review period. 

Attendance Officer Role:The Attendance Officer was recruited in May 2022 and plays a cru-
cial role in reducing absent rates across the school and among disadvantaged children. 

Attendance Rewards and Incentives:The school have introduced a weekly celebration at-
tendance event which takes place across the whole school to recognise the class with the high-
est attendance.Previous incentives such as certificates, meals etc appear to have had little im-
pact and also have not been received well by the parenting community. School have, therefore, 
taken a more 1:1 attendance focus which is possible due to the school size and a School At-
tendance Officer being in place. 

Attendance Interventions The school have taken a number of steps to support disadvantaged 
children with securing regular school attendance. These include access to ELSA support, intro-
duction of school counsellor and the use of the ATTEND framework and regular communica-
tion and engagement with parents. 

Next Steps 

· To address disadvantaged children travelling out of school catchment with repeated levels of 
lateness after registers close. 

· Monitor impact of ELSA and School Counsellor support for 2 disadvantaged children that con-
tinue to have persistent absence. 

· Review individualised attendance incentives to reward sustained attendance for children 

 

 

 

 

Children will be appropriately supported and action taken so that the wellbeing of all 

children (and in particular disadvantaged pupils) improves. 

The school is on track to achieve this objective, with a clear and embedded approach to mental 
health and wellbeing that ensures pupils (particularly those who are disadvantaged) are appro-
priately supported and receive timely intervention. 

A graduated approach to wellbeing: has been successfully implemented, enabling early 
identification of need and targeted support. This has been strengthened through strong home–
school partnerships, pupil leadership opportunities, and effective external agency involvement. 
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Leuven Scale Data: demonstrates positive outcomes for wellbeing and engagement across 
the school, with a strong alignment between disadvantaged and non-disadvantaged pupils: 

• High Wellbeing 
o All pupils: 70% 
o Not disadvantaged: 71% 
o Disadvantaged: 65% 

• High Involvement 
o All pupils: 64% 
o Not disadvantaged: 65% 
o Disadvantaged: 61% 

These outcomes indicate that disadvantaged pupils are closely tracking their peers, reflecting 
the effectiveness of targeted wellbeing support in reducing gaps. 

Mental Health Support Team (Compass – MHST):Effective partnership working has enabled 
timely interventions for pupils with additional emotional and mental health needs, including dis-
advantaged pupils. 

ELSA Programme: Trained staff delivered targeted Emotional Literacy Support Assistant 
(ELSA) sessions, prioritising pupil premium pupils. This has supported improvements in emo-
tional regulation, resilience, and readiness to learn. 

School Counsellor: Provision included 1:1 sessions, small group work, and drop-in support, 
ensuring flexible access to emotional support for vulnerable pupils. 

Derby Food for Thought Alliance:Support for families experiencing hardship has contributed 
to improved wellbeing, attendance, and engagement of disadvantaged pupils. 

Graduated Response & Parental Engagement: The school shared wellbeing information and 
strategies with parents and carers, including wellbeing coffee mornings, strengthening trust and 
ensuring consistent support between home and school. 

Next Steps: 

• Development of Calm Space- Mental health displays linked to the curriculum, a well-
being and mental health text library and a calm, inclusive environment that supports 
emotional regulation 

• Wellbeing Buddies The school counsellor will training for Wellbeing Buddies to 
strengthen peer-to-peer support at break and lunchtime. Disadvantaged pupils to be 
represented within leadership roles, empowering them to support peers and contribute 
positively to school culture. 

•  Increased Parental Engagement: The school will maintain regular wellbeing events 
and expand workshops and resources to further support families, particularly those fac-
ing disadvantage. 

• PSHE (Kapow Curriculum): A structured and progressive PSHE curriculum to ensure 
all pupils develop emotional literacy, coping strategies, and an understanding of mental 
health. 

• Mental Health and Wellbeing Days: Regular events to raise awareness, reduce 
stigma, and normalise conversations around mental health for pupils and staff. 
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Disadvantaged pupils will make greater progress in Writing so that they can write with 
confidence and Writing attainment data improves so that disadvantage pupils’ writing is 
in line with their peer group. 

The school is on track to meet this objective. Disadvantaged pupils are performing in line 
with national averages, and the in-school attainment gap continues to narrow. 

Key Stage 2 Writing SATs Results 2025: 

Group EXS GDS 

All pupils 76% (72% national) 15% 

Disadvantaged 65% (59% national) 11% 

Non-

disadvantaged 
78% 17% 

KS2 outcomes show that 65% of disadvantaged pupils achieved the expected standard (EXS) 
in Writing, which is in line with national outcomes and above the national average for disadvan-
taged pupils. This represents a strong performance and indicates that the school’s writing cur-
riculum and interventions are having a positive impact. 

School-level data indicates that the writing attainment across KS2 continues to outperform na-
tional averages, with disadvantaged pupils achieving outcomes that exceed those of disadvan-
taged pupils nationally. This demonstrates a secure trajectory towards meeting the strategic 
objective. 

Quality of Teaching in Writing -Teachers accessed targeted CPD focused on the whole-
school writing sequence, ensuring lessons were coherently planned, progressive and purpose-
ful. This supported greater consistency in modelling, drafting, and editing across all year 
groups. 

Targeted in lesson support and interventions- Disadvantaged pupils received bespoke sup-
port within lessons and through structured interventions. Teachers have been upskilled through 
CPD and coaching, enabling them to tailor support effectively and accelerate progress, particu-
larly for pupils just below EXS and those capable of GDS. 

Introduction of handwriting scheme- The implementation of LetterJoin has established a 
consistent, school-wide approach to handwriting and transcription. This has strengthened the 
foundations of writing by improving fluency, stamina and accuracy in written work. 

The combination of high-quality teaching, targeted intervention and consistent handwriting 
practice has contributed to disadvantaged pupils achieving strong progress in Writing. This re-
mains a school priority to ensure pupils continue to achieve the highest possible standards. 

 

Next steps: 



16 

• Target disadvantaged pupils to achieve EXS and GDS through personalised interven-
tion and challenge. 

• Strengthen the progression of knowledge and skills across the writing curriculum to en-
sure interventions are precise and lessons are planned with clear pitch and progres-
sion. Trial use of Literacy Tree. 

• Implement a coherent CPD programme focused on planning expectations across the 
writing process and evidence-based strategies for transcription and composition. 

• Build on the introduction of LetterJoin by exploring digital tools to support transcription, 
particularly for pupils with additional needs.Trial use of Kaligo to support handwriting 
through use of digital technology. 

• Develop enhanced home-learning opportunities to increase parental engagement with 
writing and support consistent practice at home. 

 

 

Disadvantaged pupils will experience a wide range of enrichment opportunities so as to 

improve their vocabulary and cultural capital. Oracy will be a clear focus so that children 

are able to articulate themselves in front of a range of audiences 

The school is on track to achieve this target, with enrichment opportunities being accessed 
equally by disadvantaged and non-disadvantaged pupils, demonstrating a broad, balanced and 
aspirational curriculum for all.  

A recent QA review stated that ‘  The curriculum and enrichment programme are deliberately 
designed to broaden horizons, particularly important given the school’s limited local diversity. 
Disadvantaged pupils participate in a wide range of enrichment opportunities, including trips to 
places of worship, cultural workshops, global celebrations and visiting speakers. Leadership 
roles and extracurricular activities support disadvantaged pupils to build confidence, aspiration 
and transferable life skills.’ 

Equitable Access to Enrichment. There is no gap between disadvantaged and non-disad-
vantaged pupils in accessing enrichment opportunities. A high proportion of disadvantaged pu-
pils regularly engaged in after-school clubs and enrichment activities, supported through prior-
ity access and proactive encouragement. This ensures disadvantaged pupils benefit fully from 
the wider curriculum and develop cultural capital alongside their peers. 

Targeted Enrichment Tracking The enrichment tracker has been used effectively to monitor 
participation and identify gaps. This has enabled targeted invitations to ensure disadvantaged 
pupils access a broad range of experiences, including creative, sporting, academic and cultural 
opportunities. This approach has ensured inclusive participation and sustained engagement. 

Aspirational Offer The school provides a wide range of enrichment opportunities, including 
after-school clubs, curriculum enhancements, educational visits and residential experiences. 
These opportunities expose pupils to new experiences and language, supporting the develop-
ment of vocabulary, background knowledge and confidence in spoken communication. Regular 
promotion through newsletters and digital platforms has supported strong uptake from disad-
vantaged families. 

Pupil Voice Demonstrates Impact Pupil voice is strong. During school tours and discussions, 
pupils (including disadvantaged pupils) articulated how enrichment activities have supported 
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their social, emotional, physical and academic development. Pupils confidently referenced edu-
cational visits, residentials, performances and clubs, demonstrating increased vocabulary, con-
fidence and pride in their experiences. 

Engagement of Parents and Families Enrichment opportunities have been extended to fami-
lies through events and coffee mornings, strengthening home–school relationships and encour-
aging participation.  

Opportunities to Develop Talent A high proportion of disadvantaged pupils hold pupil leader-
ship roles. Disadvantaged pupils have been supported to develop and showcase talents 
through opportunities such as: 

• Participation in Pupil Parliament 
• Drama, music and performance opportunities at local level 

These experiences further support oracy, confidence and cultural capital. 

Financial Support for Access Pupil Premium funding ensured that no pupil was excluded 
from paid enrichment opportunities, including residentials, enabling full participation and equal 
access regardless of financial circumstances. 

Next Steps 

• Sustain and extend enrichment provision, ensuring disadvantaged pupils continue to 
access a wide and aspirational range of experiences that explicitly develop vocabulary 
and cultural capital. 

• Further develop the enrichment tracker to monitor not only participation, but also the 
range of oracy-rich experiences accessed by disadvantaged pupils. 

• Increase structured oracy opportunities within enrichment and leadership roles, includ-
ing presentations, debates, performances and pupil-led events. 

• Expand leadership opportunities for disadvantaged pupils to further develop confidence, 
spoken language and representation skills. 

• Develop parent engagement initiatives, including Books and Breakfast, reading ses-
sions and parent workshops, to support vocabulary and oracy development at home. 

• Introduce new partnerships in the arts, STEM and public speaking to provide high-qual-
ity oracy-focused opportunities and nurture emerging talent among disadvantaged pu-
pils. 

 

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

to fund in the previous academic year.  

Programme Provider 
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Monster Phonics Monster Phonics - Enhanced Systematic 
Synthetic Phonics 

Letterjoin Letter-join whole school handwriting 
scheme 

Widgit Widgit Online 

Learning by questions Learning by Questions | LbQ 

 

 

 

 

 

https://monsterphonics.com/
https://monsterphonics.com/
https://www.letterjoin.co.uk/
https://www.letterjoin.co.uk/
https://widgitonline.com/en/home
https://www.lbq.org/

